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Introduction 

 Cross disciplinary training for teachers and counselors in the areas of reading 

and social skill development represents an important shift in educational training 

programs today. Teachers will be challenged by a wide range of social and emotional 

issues and needs of their students at all grade levels.  Classroom management training 

alone does not provide educators with the necessary skills and knowledge to 

understand the psychological, social and cognitive developmental needs of children.  A 

well integrated Bibliotherapy program, that improves reading skills and provides social 

and emotional guidance and instruction through reading content is presented as an 

optimal training model for teachers and counselors.    

 We will describe our attempts to create a model program for counselors and 

teachers in training, that has two major benefits within the field of Education and 

Educational Psychology.  First, children's social and emotional developmental needs will 

be addressed by incorporating the “Connecticut Comprehensive School Counseling 

Program”, a structured developmental guidance program within the classroom setting.  

This model program for counselors was developed by the Connecticut School 

Counselor Association (CSCA), with representation from the Connecticut Association 

for Counselor Education and Supervision (CACES) in  cooperation with the Connecticut 

State Department of Education (2000).  It provides goals and objectives that meet the 

personal needs of students to enhance their performance as learners. 



 Second, we have integrated the model for classroom guidance counseling into a 

reading literacy program, by teaching skills typically taught in English and Language 

Arts programs, while using the content material to discuss important personal and social 

topics.  Reading novels has multiple uses.  They can be read from the perspective of 

pure enjoyment , critical comment or for self reflection and a better understanding of 

everyday life.  This latter area of concentration is considered bibliotherapy, or using 

picture books, chapter books, and novels to assist in discussing sensitive matters 

confronting today’s students.   

Cross Discipline Program Model 

   The current focus in reading instruction involves the use of open ended 

discussion questions that bring insights to a character’s personality and problem solving 

techniques.  This form of bibliotherapy in the classroom and/or guidance group is an 

effective learning strategy.  Bibliotherapy enables teachers and counselors to teach the 

following comprehension strategies while addressing social and emotional concerns of 

the students: 

 

 1)  Initial Understanding 

 

 2)  Interpretation of the Material 

 

 3)  Connections to Self, to Text, or to the World 

 

 4)  Taking a Critical Stance.   

 

Number three and four of the comprehension strategies link directly to guidance group 

discussions.  They bring the book elements into play along with applications and 

insights from the student’s own lives.   



 With an increasing need for guidance counselors, many secondary schools have 

utilized counseling homerooms to provide students with a structured setting for 

discussion of personal issues.  Classroom teachers typically have fifteen minutes to half 

an hour daily to discuss common problems with their homeroom class.  Most regular 

classroom teachers are not prepared to use this allotted time properly.  They have not 

been provided with the theoretical knowledge or counseling skills needed to generate 

student interaction, problem solving and group discussions.  They don’t take this 

opportunity to involve literacy skills or written application either.  Course training of 

teachers and counselors in the creation of social skills instruction that is 

developmentally appropriate, through Bibliotherapy, would be an effective method of 

addressing the social and emotional needs of students.  Cross discipline instruction for 

teachers and counselors would provide a skill base to collaborate on merging and 

integrating social needs and issues with literacy skills. Teachers and counselors would 

be able to cooperate on social issues through the context of classroom instruction.  

 Myrick (1997) proposed a Developmental Guidance model of classroom 

instruction that addressed the social and emotional needs of children and promoted the 

development of problem solving and social reasoning skills.  A developmental guidance 

curriculum includes lessons and instructional objectives that are developmentally 

appropriate, provides a scope and sequence and is delivered within a typical peer or 

classroom setting.  Students today must contend with a wide range of family, economic 

and community changes in their lives. The classroom setting is ideal for providing 

students with the knowledge and skills to adapt and cope with the social and emotional 

changes that naturally occur in their lives and adjust to ecological changes in the wider 

social and cultural community as well.  The psycho educational group process also 

enhances student potential to learn.   

 Many states and school districts throughout the nation have begun to incorporate 

social instruction, developmental guidance, peer mentoring, teacher advisement and 



health classes to meet the psycho social needs of students.  These are viewed as 

support or adjunct programs designed to address social needs in order to develop 

better learners.  Often teachers don’t have the time, opportunity or training to participate 

in these programs effectively.  Teachers, however, are the cornerstone of students’ 

social developmental needs.  They provide interpersonal modeling, reinforcement and 

emotional attachment to children as well as authority figures.  The support and 

collaborative efforts of counselors provides a co-teaching model of social skill training.  

Guidance can be provided within a normal or typical classroom setting. 

 The Connecticut School Counselor Association has developed a model  for a 

comprehensive school counseling  program  that incorporates a developmentally 

appropriate scope and sequence of goals, objectives and sample lessons/activities for 

grades Kindergarten through 12.  Goals, objectives and lessons were adapted from 

existing programs throughout the state of Connecticut.   

 Key benefits for students (adapted from the Missouri Comprehensive Guidance 

Program, Missouri State Department of Education, Jefferson City, Mo; included the 

development of decision-making skills, increased knowledge of self and others, and 

broadened knowledge of our changing world.  The Curriculum organized goals and 

objectives around three major domains; I)  Personal-Social Development (Learning to 

Live), II) Educational Development (Learning to Learn)  and III)  Career Development 

(Learning to Earn a Living).  By addressing these needs from year to year in a student’s 

school career, children has a better chance of developing into well adjusted learners for 

life. 

 David Elkind (1981) has applied Jean Piaget’s theory of cognitive development to 

educational settings.  In his research, he has argued that children often experience 

stress and poor motivation when academic demands exceed the child’s developmental 

ability to accomplish tasks.  Furthermore, he has linked cognitive developmental needs 

with Erik Erikson’s theory of Psycho social Development (1979) to highlight how social, 



emotional and cognitive needs are co-mingled and reached only at certain levels of 

maturational readiness.  The mission of teachers, school counselors and all educators 

is the development of students as learners by first understanding the emotional issues 

of children created by educational and social challenges.  Both Elkind’s theories (1981) 

and the Connecticut Comprehensive School Counseling Program address the goal of 

developing the whole student and provides the format for cross discipline training in 

Bibliotherapy for teachers and counselors. 

 The Bibliotherapy Course was taught during the summer session (2002) by Dr. 

Darla Shaw of the Education Department and Dr. Aram Aslanian of the Educational 

Psychology Department at Western Connecticut State University.  The course was 

designed to provide students with a working knowledge of the Connecticut 

Comprehensive School Counseling Curriculum and the opportunity to develop and 

implement lessons  and study guides, through readings organized around the major 

developmental domains of Personal-Social Development, Educational Development 

and Career Development.  Teachers and counselors used picture books, chapter books 

and novels of a therapeutic nature to teach both literacy and social and emotional skill 

development.  Each class was based on the reading of specific books which linked to 

literacy strategies from the National Language Arts Framework and discussion sessions 

that were based on the Cognitive and Psycho social Developmental theories of Jean 

Piaget (1969),  Erik Erikson (1979) and David Elkind (1981).   

 

Examples of Integrating Developmental Guidance Domains and Objectives with 

Reading In the Personal and Social Domain, the Objective “Respect for Self and 

Others” included the following sub topics that were reviewed within required readings; 

 

1)  Identity and character building (Self concept) 

2)  Family and Culture (Understanding divorce and Blended Families) 



3)  The  Socialization Process (Social reasoning and problem solving) 

4)  The Grieving process (Coping with death and loss) 

5)  Prejudice (Aggressions and violence) 

 

 Some of the issues that students often deal with in schools include physical or 

sexual abuse, divorce, homelessness, prejudice, alienation, drugs, grief, depression, 

unwanted pregnancy, poverty, health issues, and learning or physical disabilities. Many 

of  these topics include a series of book titles, fiction and non fiction , that would serve 

as a catalyst to a meaningful discussion.  Increasing numbers of bibliotherapeutic books 

are coming on the market.  Numerous bibliotherapeutic bibliographies are also being 

published for teachers and guidance counselors.  As teachers and counselors become 

increasingly involved in what used to be considered “family matters,” publishers realize 

the need for more self help and fiction books that help students see they are not alone 

in their problems.  

 In the Educational Development Domain, readings and stories were included that 

covered and taught about  the acquisition of positive attitudes and knowledge and 

necessary skills to become an effective, successful learner and student.  Within the 

Career Development Domain, readings included stories about understanding a 

student’s relationship between school and work and the requisite skills for possessing 

interpersonal skills, self knowledge and understanding.   

 Counseling students were paired with education students to develop student 

based bibliotherapeutic study guides.  In the area of literacy, many critical skills can be 

developed through this team teaching model.  This model would involve specific skill 

based mini lessons with direct application to the book. Four reading approaches (Initial, 

Interpretation, Connections, Critical Stance)and strategies for each approach were 

presented throughout the course.  For example, when focusing on Initial reading 



approaches the following strategies could be developed with similar examples of how to 

address the area of Divorce and Blended Families:  

 

Initial Response 

 The Anticipation Guide:  Students would be given a quiz on the topic of the book 

before it is read.  This quiz gives both the teacher and the student a knowledge of how 

much information the student actually has on the  subject and how much learning needs 

to take place.  The quiz is not for a grade, it is for focusing on what the  student now 

needs to learn.  

 Class example:  When reviewing the book “It’s Not the End of the World” by Judy 

Bloom(1972), our students realized the impact an Anticipation Guide would have with 

many students in their classrooms who have or currently are experiencing transitions in 

their family as the result of a divorce.  With the collaboration of a counselor in the 

classroom setting, this could  lead to a powerful discussion that was instructive and 

therapeutic.     

 The Quick Write:  Students are asked to write everything that comes to mind on a 

particular topic during a timed one minute session.  These ideas are then categorized 

and discussed and focus questions are developed.  

 Class Example:  The ability to write about divorce provides many students with 

an outlet that would not otherwise be available.  Some children would have difficulty 

verbalizing their thoughts about divorce. In this way, they are learning a literacy skill and 

receiving social and emotional benefit through the content of the reading.   

 The  Focus Questions:  Before students begin to read they should develop focus 

questions for the topic or story.  This will help center their reading and  make it more 

meaningful.    

 Class Example:  Many children have questions about divorce and families. By 

developing focus questions for the story by Judy Blume for example, they receive the 



therapeutic benefit of organizing their thoughts and  questions as well by identifying with 

the characters and story of a young girl who’s family experiences the transition of a 

divorce. Students confused or preoccupied by sudden or long standing family changes 

often have difficulty concentrating in school.  By combining literacy skill training with 

reading content that addresses the psychological and social needs of children, we 

create a normalized system of enhancing the whole child as a successful learner.   

 Predictogram:  In the predictogram, students are given 10-12 key randomly 

chosen words from the story.  Before reading the story  they arrange these words into 

the following categories:  setting, characters, possible problem.  This thinking helps the 

students to formulate questions for focused reading.   

 Word Splash:  The teacher or counselor splashes 8-10 key words on the board 

and asks students to use these words, one by one, as they might relate to the story.  

This helps students read for context clues and focus on the story. 

 Class Example:  Key words, terms and phrases related to divorce are often 

emotional triggers for students who could begin to formulate their ideas and questions.  

It’s Not the End of the World”, was the required reading for this section of the  course 

titled (Understanding Divorced Families and Blended Families) which was within the 

Personal -Social Domain and addressed the objective of “Respect for Self and Others”.  

These literacy skills are appropriate for grades 6-8, where students attained, according 

to Elkind (1992), Concrete Operational Stage of Cognitive Development and are on the 

verge of entering formal operational thinking.  At these stages, 6th through 8th grade 

students have the ability to think symbolically and work things out mentally.  Some 

students will begin to worry about how others see them and question whether people 

have the same thoughts that they do.  With the emergence of adolescence, by age 11-

12, students begin to question themselves more which can hamper their sense of 

industriousness, lead to feelings of inferiority and a low sense of identity (Erikson, 1978 

).   



 By providing a venue for students to learn about literacy skills and express 

questions they may have about their role or place in a divorced family, we enhance their 

ability to think, comprehend, and reason while bolstering their psycho social needs for 

identity building and feeling successful.  Through literature children can heal and learn. 

Bruno Bettleheim (1978) expressed the belief that reading development in children was 

closely related to the subject matter, content, and emotional connections made by 

learners.  He proposed that reading instruction incorporates  social and emotional 

issues embedded in the content and address these areas with the psycho social needs 

of children.     

 Given the same area of family and divorce, other books were reviewed that are 

developmentally appropriate for grades K-2 (My Family’s changing, Thomas, P.) 3-5 

(Dinosaurs Divorce, Brown, L&M) and  9-12 (They Cage the Animals at Night, Jennings, 

M.) 

The Grieving Process (Coping with death and loss) 

Interpretation 

 The Interpretation reading strategy was also introduced.  Its application to 

readings related to the grieving process was also presented in the course.  The Grieving 

Process is often confusing for children of all ages, but especially during Early Childhood 

ages 2-7.  Parents, teachers and counselor are often afraid or perplexed about how to 

address the death of a relative, friend, neighbor or even pet.  Erikson (1958) 

hypothesized that young children must reach a healthy psycho social balance between 

feelings of autonomy or a sense of shame and doubt.  As children enter preschool and 

kindergarten they become more capable and develop a sense of initiative, curiosity and 

exploration by questioning (Elkind  1981).  Story and picture books such as Freddie the 

Leaf (Biscalia, 1982) have been helpful in helping young children develop some sense 

of understanding about losses they experience in their young lives.   



 Elkind also believed that children could also lose their sense of initiative and 

develop a sense of guilt at this school entry stage.  Sometimes, children feel a sense of 

guilt with the loss of a parent because they are both intellectually and emotionally 

delayed in their ability to comprehend such a loss.  Children who lose a parent or family 

member at this age require assistance in interpretation of the event.   

 By ages 7-11 Children acquire a new set of mental abilities to distinguish 

between fantasy and reality and apply social rules.  They also attain a balance between 

feeling industrious or inferior.  Reading materials skills involving interpretation can be 

useful in educating children about the grieving process while enhancing their ability to 

feel successful and industrious in school.   

 During our cross discipline training, in the area of grief, we utilized the book, 

“Tuesdays with Morrie” by Mitch Albon.  For the interpretation phase of the reading, 

students should be actively involved in reading for specifics and utilizing specific 

strategies.  Some of the reading strategies are: 

  

 Think A Loud:  As students read a story for the first time, they think a loud to a 

partner or the class.  They read orally but stop from time to time to insert insights, make 

possible predictions, question what they are reading, etc.  This shows students that 

comprehending material does not come naturally, but is concentrated work.    

 Literacy Circles:  This cooperative learning activity divides each group into: 

discussion leader, vocabulary/quote person, illustrato r, application person, 

summarizer,etc. As each student reads they focus on their role and then share their 

findings, first in a small and then in a large group discussion.   

 Socratic Seminar:  For this exercise the teacher or counselor poses only one 

important open ended question.  Students read to find their “take” on this question and 

share it orally with the group, always supporting their point of view. 



 Mind Mapping:  To get into the mind of the characters in the story, students make 

a mind map for the character.  This map shows what the characters might be thinking 

as they move through various portions of the story. 

 Eight Key Questions:  Any good book discussion involves addressing eight key 

questions.  The eight key questions on which to focus are: story title, theme, characters 

and how they address conflict, were the characters correct in their actions, and 

comparison of characters, application of story to self or other events, important quotes 

or vocabulary words from the story, and was the story good literature. 

 Character Sketch:  When students discuss characters in a story they need to 

look at the outside or appearance of the character and his/her surroundings.  However, 

they must also examine the inner self of a character to get a true understanding of that 

character.  They might also do a comparison of themselves to the character. 

 T Chart:  A T chart can help to organize ideas from the story into two segments: 

problem and solution, causes and effects, characters and characteristics, facts and 

opinions, vocabulary and definitions, chapter title and summary, etc. 

 Sketch to Sketch:  For students who like to draw they can sketch the high points 

of each chapter, label their pictures and retell.  This is a form of journal writing. 

 Impact Chart:  As the students read the story, they note high and low points of 

the story and map them on a bar graph type sheet.  They want to show how various 

incidents impacted on major characters and why.  The graphing is usually done on a ten 

point scale with the 1 being the lowest impact and the 10 being the highest. 

 Class Examples: Think aloud is an important skill to help students ask questions 

and clarify questions they may relate to personally in the reading.  Other Interpretation 

skills give students the ability to relate to the loss of others, understand the impact of 

death, develop empathy skills and receive support and understanding from others in the 

classroom.  In Tuesdays with Morrie, the main character chronicles his visits with a 



mentor and former teacher prior to his death.  Many students can begin to understand 

and respect the loss and grief of others and well as themselves.   

Prejudice (Aggressions and violence) 

Connections 

 The third reading phase is the Connections to various events in the story.  The 

connections don’t have to be personal but can involve connections to the following: 

historical events, current events, other books, movies, or TV programs, etc.  In other 

words, we connect text to self, text to text (other books or reading materials), or text to 

world.   

Some of the most commonly used connections strategies are: 

 Venn Diagram:  this strategy uses a graphic organizer where the student 

compares and contrasts himself and another person in a story.  The mid portion of the 

Venn Diagram where the circles intersect addresses what the two elements have in 

common.  The outer portions of the diagram look at differences.   

 Letter Writing and Diaries:  These two formats offer students a way to take their 

insights about a story and connect them to themselves or others. 

 Mock Interviews:  With this technique the student takes on the role of a character 

in a story and is interviewed as if he/she were the character.  This can be done with or 

without video taping. 

 Autobiographic Poem:  After reading and doing an autobiographic poem for the 

character in a story, students tend to gain insights into their own lives.  This insight 

helps them write autobiographic poems about themselves. 

 Class Examples: In our constantly changing world of culture and beliefs, 

prejudice, aggression and violence appear daily on news shows. Reading strategies 

that enhance a student’s ability to make connections to current events, news shows, 

movies etc. are beneficial in a personal way.  The reading, Give a boy a Gun, by Todd 

Strasser, was used to generate study guides and discussion about violence in our 



schools, the sense of alienation some teenagers may feel who may have been the 

victims of prejudice or been prejudicial in return.   

 While all reading phases are instrumental at all age groups, the Connection 

reading phase appears developmentally and cognitively appropriate for adolescents age 

12 and older who are entering a formal operational stage of cognitive development.  

Students in this age group can reason abstractly, and conceptualize about themselves 

in relation to others.  David Elkind (1988) theorized that adolescents also construct an 

“imaginary audience” .  Because they are mentally able to think about what  others are 

thinking they often believe that others are thinking about what they are thinking.  It is a 

powerful cognitive force that can create misunderstanding and misconnections with 

others.  As adolescents develop a sense of identity, social roles, values, and beliefs 

understanding of self and others can create confusion, turmoil, anger mistrust and or 

identity diffusion. Connection strategies and reading content can be incorporated into a 

well designed developmental guidance curriculum at the high school level to address 

topics of prejudice, aggression and violence.  If a curriculum that involved connections 

in reading relevant materials had been developed for all students, perhaps the violence 

we experience in school today could be lessened.     

The Socialization Process (Social reasoning and problem solving) 

Critical Stance  

 This last aspect of a standards based reading program is the Critical Stance.  

Each student must react to some aspect of the story and take a stand.  The stand must 

be accompanied with support and elaboration from the story.  The children's books 

Paper Bag Princess by Robert Muncy & The Hundred Dresses, by E. Esther were 

reviewed to develop study guides and lessons in the Social Reasoning and Problem 

Solving.  Some aspects of critical stance activities are: 



 Discussion Webs:  In this strategy students  pose a key question from the story 

and then lists pros and cons of the topic.  Then after coming up with as many pros and 

cons as possible, they develop a critical stance essay based on the question. 

 Reader Response Journals:  As the students keep a journal, they note key 

issues in each chapter and respond with backup evidence.  These journal responses 

can be turned into position pieces. 

 Readers’ Theater:  Students, usually in groups, retell the story and make a script 

out of each chapter with the narrator being the key character.  The script writers embed 

their point of view about the story in the writing of the script.  

 Poetry and Music:  Allow students to write poetry and lyrics to poems.  The 

literacy pieces will encourage them to take a critical stance in a most creative fashion. 

Summary 

 All four Reading strategies, Initial Response, Interpretation, Connections and 

Critical Stance are universal skills that can be incorporated into a typical classroom 

setting at all ages.  Comprehensive Developmentally Appropriate Counseling Programs 

can be developed with reading materials and literature that covers topics in the three 

major domain areas, Personal  Social, Educational, and Career and utilizes reading 

strategies to insure student success academically and personal and social growth and 

well-being.  Reading strategies and counseling curriculum can be developed in almost 

every content area class so that they become internalized.   

 When the above mentioned literacy strategies are understood and used in 

connection with counselor training, they have added value.  Nationally, school 

counselors are trained in a variety of roles including those of consultant and teacher.  

By training teachers and counselors to develop both reading literacy skills and critical 

thinking with comprehensive guidance counseling programs that incorporates relevant 

and meaningful literature, students’ developmental needs are met.  Today few aspects 

of life stand alone.  The world is interactive and functions through networking and 



collaboration.  The same is true for literacy and counseling. Literacy works better when 

it relates to the real world and counseling is about the realities of life.   

  

 

 

 

  
 
 

Bibliography 
 
1)  Identity and Character Building (Self Concept) 
 
Grades K-2  
The Berenstain Bears and the In-Crowd, Berenstain, S. 
The Berenstain Bears-No Girls Allowed, Berenstain, S. 
 
Grades 3-5 
The Bear’s House, Marilyn Sachs 
 
Grades 6-8 
Daphne’s Book, Mary Deslong Hahn 
Lisa, Bright and Dark, John Neuford 
 
Grades 9-12 
Go Ask Alice  Anonymous 
I Never Promised You a Rose Garden, Joanne Greenberg 
 
2)  Building Self Esteem 
 
Grades K-2 
Dinosaurs are 568, Rogers, J. 
 
Grades 3-5 
Just Call Me Stupid, Birdseye, T. 
Hate your Guts, Ben Brooster & Clifford, E. 
 
Grades 6-8 
Growing Up Anyway, Heide, F.P. 
Very Far From Anywhere, LeGuin, U.K. 
Dinah and the Green Fat Kingdom, Holland, I. 



Bananas Chew Gum, Gilson, J. 
 
Grades 9-12 
Coping with Depression, Carter, S. & Carter, L. 
 
3)  Family and Culture (Divorce and Blended Families) 
 
Grades K-2 
 
My Father is Far Away, Ballard, R. 
I live with Daddy, Vigna, J 
Mom and Dad Don’t Live Together Anymore, Stinson, K. 
My Family’s Changing, Thomas, P. 
Our Wish, Ralph da Costa Nunex 
 
Grades 3-5 
 
Glass Slippers Give you Blisters, M.J. Auch 
The Stories Julian Tells , Cameron, Aaron 
Dinosaur’s Divorce, Brown, L&M 
At Daddy’s on Saturdays, Girard, L 
Summer of the swans, Betsey Byars 
 
Grades 6-8 
 
Sounder, William Armstrong 
Divorce is Not the End of the World, Stern, E 
Don’t look and it Won’t Hurt, Richard Peck 
Mom, Wolfman and Me, Norma Klein 
It’s Not the  End of the World, Judy Blume 
 
Grades 9-12 
 
They Cage the Animals At Night, Jennings, Michael  Burch 
A Child Called It, Dave Pelzer 
Ellen Foster, Kaye Gibbons 
 
4)  The Socialization Process (Social Reasoning and Problem Solving) 
 
Grades K-2 
Jamaica Tag-A-Long, A.S. O’Brien 
Micky is Happy, Richard Duerrstain 
Paper bag Princess, Robrt Munch 
The Recess Queen, O’Neil A & Hulisks-Beith, L 
The Berenstain Bears and Too Much Pressure, Berenstain, S.&J.  
The Berenstain Bears and the Bully, Berenstain, S.& J. 



 
Grades 3-5 
Smokey night, V. Burtoy 
Pink and say, Patricia Polacco 
The Goats, Cole, B. 
The Hundred Dresses, E. Ester 
 
Grades 6-8 
The Face on the Milk Carton, Cardine Cooney 
A Hero Ain’t Nothnin”but a Sandwich, Childress, A 
Are you there God, It’s me, Margaret. Judy Blume 
Slakes’s Limbo, Felice Holman 
 
Grades 9-12 
Of Mice and Men, John Stainbeck 
Jacob Have I loved, Katherine Paterson 
Snow Blind, Douglas Kalajian 
 
5) Grieving Process (Death and Loss) 
 
Grades K-2 
Freddie the Leaf, Buscaglia, l 
I’ll always love you, Wilhelm, H 
Dog Heaven, Cynthia Rylant 
10th good things about Arney, Judy Voirst 
My Grandpa Died Today, Joan Fassler 
Houses for the Dean, Ann Turner 
My Grandson Lou, Charlotte Zolotow 
 
Grades 3-5 
Taste of Blackberries, Smiter, D.B. 
The Dead Bird, Margaret Wise Brown 
Saying it Outloud, Abelove, J 
After Charlotte’s Mom Died, Spelman, C. 
Badgers Parting Gifts, Varely, S. 
The Magic Moth, Virginia Lee 
Grandpa Laika, Wahl, M. 
 
Grades 6-8 
Bridge to Terabithia, Katherine  Paterson 
Remember the Secret, Elizabeth Kubler Ross 
It happened to Nancy, Anonymous 
Grover Vera and Bill Cleaver 
Death is a Noun, Langone, J 
 
Grades 9-12 



Ryan White, Ryan White and Ann Marie Cunningham 
Tuesdays with Morrie, Albon, Mitch 
Brian’s Song, Blinn, William 
Night Falls Fast, Andres Morfu 
Savage Good, Alvarez, A. 
Eric, Doris Lunof 
 
6)  Prejudice (Aggression and Violence) 
 
Grades K-2 
Teasing, Joy Berry 
Hands are not for Hitting 
Coat of Many colors, Parton, Dolly 
The Meanest Thing to Say, Cosby, Bill 
Mean Soup, Evert, B. 
Rainbow Fish, Marcus, Feister 
Sneetches, Dr. Suess 
The Band Aid Chicken, Becky Rangel Henton 
Jalepeno Bagels, Natasha Wing 
Perfect Pizza, Michael Teitelbaum 
I Was so Mad! Simon, N. 
People, Spier, P. 
Grouchy Ladybug, Carle, E. 
Willy the wimp,Borwn, A. 
 
Grades 3-5 
Bully Brothers,Thaber, M. 
The  Big Book for Peace, Sachs, M. 
The Hating Book, Zolotow, C. 
The Quarreling Book, Zolotow, C. 
 
Grades 6-8 
Number the Stoves,Lowry, L. 
Children of the River,Crew,L. 
 
Grades 9-12 
Give a Boy a Gun, Strasser, T 
My Brother Sam’s Dead, Collier, J.L. 
 
7) Skills for learning and academic success 
 
Grades K-2 
Swimmy, Leioni, Leo 
Crow Boy,Yashima, Taro 
Amazing grace, Hoffman, M. & Binch, C. 
The Night Before Kindergarten, Wing, N. 



 
Grades 3-5 
Hellen Keller 
Encyclopedia Brown Series,Sobol, Donald 
The Gift of Magic, Duncan, Lois 
The Facts & Fictionsof Minna Pratt, Machachlau, P. 
Blind Outlaw, Rounds,G. 
 
Grades 6-8 
Time Trilogy, L’Engle, M. 
Dear Mr. Hensaw, Cleary, B. 
Acorn People, Jones, R. 
Twink, Neufeld, John 
Alex, the Life of a Child, Deford, Frank 
The 51st Dragon 
 
Grades 9-12 
Push, Saphire 
 
8) Skills for understanding the relationship between  school and work 
 
K-2 
Gloria and Officer, Buckhold 
Dinosaurs are 568, Rogers, J. 
The Boy who had Wings. Yolen, J. 
 
Grades 3-5 
After Fifth Grade, the World, Mills, C. 
 
Grades 6-8 
Special Gift, Simon, M.L. 
 
Grades 9-12 
Dorrie’s Book, Sachs, M. 
 
 
 
 
 
 
 

Additional Resources 
 
 
Braken, J. and Wigutoff, S. (1981). Books for Today’s Children: An  
 Annotated Bibliography of Non-Stereotyped Picture Books. Feminist 



 Press 
 
Bromley, K.D. (1991).  Webbing with Literature: Children’s Books Creating Story Maps. 
 Allyn and Bacon 
 
Brown, H. and Cambourne, B. (1987). Read and Retell. Heinemann Press 
 
Carlson, R.K. (1972). Emerging Humanity, Multi-Ethnic Literature for Adolescents and 
 Children. Brown Publishing 
 
Grindler, Martha C., Stratton, Beverly, D. and McKenna, Michael. (1997). Right Book, 
the   Right Time, Helping Children Cope. Allyn and Bacon 
 
Hudson-Ross, S., Cleary, L.M. and Casey M. (1993). Chi ldren’s Voices: Children 
 Talk about Literary.  Heinemann Press 
 
Kelly, J. (1990). The Battle of Books. Teacher Ideas Press 
 
Lukens, R.J. (1990). A Critical Handbook of Children’s Literature. Little Brown Press 
 
Pearl, P. (1990). Helping Children Through Books: A Selected Booklist. Church and  
 Synagogue Library Association 
 
Rosenburg, B. and Herald, D.T. (1991). Genreflecting:  A Guide to Reading Interests in  
 Genre Fiction. Libraries Unlimited 
 
Ruddman, Masha Kabakow (1984). Children’t Literature, An Issues Approach. Longman 
  Publishers 
 
Stewig, J.W. (1999).  Children and Literature. Houghton Mifflin 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

REFERENCES 



 
 
Betelheim, B. (1978).  On learning to read.  Random House, NY 
 
Connecticut School Counseling Association (2000). Connecticut Comprehensive School 
 Counseling Program 
 
Elkind, D. (1981). The hurried child:  Growing up to fast too soon. Reading, 
Massachusetts: 
 Harvard University Press. 
 
Elkind, D. (1981).  Children and adolescents: Interpretative essays on Jean Piaget.  
New   
 York: Oxford University Press 
 
Elkind,D. (1988).  Miseducation. New York: Oxford University Press 
 
Erikson, Erik, H. (1979) Identity and the life cycle; a reissue.  Norton and company Inc. 
 
Ginsburg, H. & Opper, S. (1969).  Piaget’s theory of intellectual development.  Prentice- 
 Hall, Englewood Cliffs, N.J. 
 
Myrick, R. (1997)  Developmental Guidance and counseling: A practical approach (third  
 edition).  Educational Media Corporation, Minneapolis, MN 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

      
 


