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Abstract
Stressis recognized as the mgor single hedth concern of teachers. This qualitative study, using
grounded theory, is attempting to identify the magor stresssors of high school teachers in Newfoundland,
Canada. The interviews to date have identified recent systemic changes and curriculum changes, a
negative work culture, work overload, sudent behaviour, and lack of administrative support as
dressors. Teachers are dispirited and disillusoned. They attribute emotiona and physica problems
and generd ill hedlth to the stressthey are fedling a work.



INTRODUCTION

Recent school restructuring in Newfoundland and the resulting changes , the implementation of
Pethways ( programme to ensure the pecial needs of dl children are met) and inclusion of specia
needs children into mainstream classrooms prompted a message of concern from the Newfoundland
and Labrador Teachers Association ( NLTA).

Teachers rdated their exhaudtion, their distress with the school system, their fedlings of
hopeessness and their anger about their changing role. They spoke of their concern for colleagues who
felt disllusoned and worried about the expectations placed upon them and whether they could cope.
They dso voiced concern for their sudents. Of greet distress was their gpparent level of exhaustion
(and this was only October). It was obvious something needed to be done.

In order to bring atention to the problems and to show support, an article was written for the
NLTA Bulletin empathizing with teachers concerns regarding the integration of specid needs students
into the regular classroom (Y ounghusband, 1999). It was obvious that teachers were poorly prepared
for full integration; many fet they lacked the skills to teach children with learning difficulties and felt even
less prepared to ded with other disabilities. Severd months later, a Standardized, quantitative study was
conducted to assessthe leve of teacher stressin this province (Y ounghusband, 2000). The results of
this study, indicated a high leve of teacher stressin many arees.

Following these publications many teachers caled, e-mailed, and spoke to the first author about
the problem of teacher stress. They encouraged further research which led to the current study.

PURPOSE OF THE STUDY
The purpose of this quditative study is to explore the experiences of high school teachers sress
in the workplace and to develop a theory of the causes of high school teacher stressin Newfoundland.
By lisening to teachers experiences of stress and burnout and their perception of how it has affected
thair careers, their hedlth and thair lives, an attempt will be made to identify the grestest workplace
stressors for this group.

RATIONALE

Teachers gtrive to care for their sudents and administer to their emotiona and socid needs
while meeting a demanding schedule and a congtantly changing curriculum. In addition, Canadian
teachers are expected to supervise extracurricular activities, provide lunch hour supervison, supervise
playground activities and monitor bus loading and unloading plus a multitude of other duties.

Teaching is characterized as a high-stress occupation (Milstein & Golasziewski, 1985; Cooper
& Travers, 1996; Farber, 2000). The primary health problem among teachersiis stress (Bertoch, 1989;
Wisniewski & Gargiulo, 1997). The effect of workplace stress on teachers not only impacts their own
hedth and well-being but aso the lives of their families and friends. There is some evidence to suggest
that teacher stress spills over onto students aswell. Blase (1986) found that workplace stress
diminishes teachers enthusasm and distances them emotiondly from their sudents, thereby lessening
teacher-student interaction. Kyriacou (1987) reported that “ stress may significantly impair the working



rel ationships a teacher has with his or her students and the quaity of commitment and teaching he or she
isableto give’ (p.147).

Kenddl (1983) investigated stress factors and levels of stressin regular classroom teachersin
Newfoundland and reported that parent-teacher relations and time management were two areas of
dress. Delaney (1991) studied the effects of school administrative practices on teacher mordein
Newfoundland. He found teacher morae to be so low that he encouraged the NLTA to put the matter
on the agenda at the annua membership meeting.

All the Newfoundland studies to date have been quantitative. While such research provides an
understanding, often of acausa nature, it offerslittle information on the participant’ s perspective.
Huberman (1995) reports that the voices of teachers themsdalves and their own interpretations of their
professon have been largely ignored. In contrast, qualitative research often attempts to explain the
meaning of socid redity from the perspective of the participants. In order to understand teacher stress,
teachers may be better studied using a methodology which considers how their work experiences are
lived.

Thisresearch istimey as socid changes and economic forces have chalenged the teaching
professon. School reorganization in Newfoundland has often created larger class Szes. Thisis
accompanied by heavier work loads and further clerica work. Curriculum changes, asrequired by
Atlantic Provinces Educetion Federation (APEF) for example, should be accompanied by extensve staff
development and mentoring but this has been in short supply. Thus, teachers suffer not just from the
additiona stress of having more work but also by not having additiona support. Seventy-four percent of
Newfoundland teachers surveyed fdt stress most of the time due to role overload, 95% described their
job responsihilities as increasing and 54% wished they had more support to help with the demands of
the job (Y ounghusband, 2000).

The need to illuminate the roots of teacher stressis obvious. By providing an understanding of
this phenomenon and the effect it has on teachers hedth we can begin to gauge how to dleviate this
stress.

LITERATURE REVIEW

Stress

The origin of theword ‘gress isfrom the Latin words ‘strictus’ meaning srict and ‘stringere’
meaning to draw tight. Selye, a pioneer in the biological research of the causes and effects of siress,
described dress as “the rate a which we live a any moment. Anything pleasant or unpleasant that
Speeds up the intengty of life causes atemporary increase in stress’ (1974, p.2). Further, he wrote
“Everybody hasit, everybody talks abot it, yet few people have taken the trouble to find out what
dressredly is’ (p.25). Later, in 1983, he wrote that 50 years after he had conceived the notion of
dressit was gtill being researched and he expected it would be for many years to come. His prediction
has proven true; between 1988-93 7,000 papers were produced on stress and a further 10,000
between 1993-1996 (Cassidy, 1999). In 2002 we are il researching this phenomenon. Despite all
the research and the common use of the word, there does not seem to be a commonly accepted
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definition (Kagan and Kagan, 1995) and in generd, there is still much to be learned about the concept
of stress.

Hiebert (1985) reviewed the concept of stress and found the terms pressure, demands,
stressors and stress are used interchangeably by many people. He differentiated between these terms
by explaining that demands placed on an individua are pressures. Hiebert explains that when a Stuation
is perceived by an individua to be beyond his coping resources the demand becomes a stressor and
resultsin stress. A stressor may be physical or emotional. Those demands that do not invoke a stress
response remain as Pressures.

Hiebert found that three models of stress have been consstently presented: an environmenta
model (stimulus event), an individua response, and an interaction between the environment and the
person. He favours the interactiona mode because the individua isin aless passve role in controlling
the gtress. Blase (1986) dso favoursthis modd positing that it most closely represents stress. Bertoch,
Neilson, Curley and Borg (1989) dso consider that the interaction between the environment, the nature
and intengty of resulting emotiona responses to stress and the personality characterigtics of the
individua to be important. Trendall (1989) supports these theories and States that stress affects an
individud’ s achievement, effectiveness and the ability to cope with his or her professond role.

Interna events such as physiologica problems, illness or disease and psychologica processes
place heavy demands on the body which aso lead to stress. Externd stressors rather than creeting
reactions that pacify or incite us to fight may cause usto try and escape - Walter Cannon’s (1935)" fight
or flight' response. Will the person fed he/she can stay and face the threet (fight) or will he/she run from
the danger (flight)? The body’ s darm reaction to stress causes a surge of adrendin which may result in
physical changes such as. increased pulse rate; an increase in blood pressure which improves blood
circulation to the muscles and stimulates the nervous system; decreased peristalsis and ssomach
digestion; faster blood clotting time; and raised blood sugar which supplies more energy to the muscles
(Selye, 1983). Aswadll, other researchers have noted increased respiration rates, increased oxygen
consumption, increased carbon dioxide production, pupillary dilation, and perspiration (Cannon, 1935;
Dworkin et a. 1990; Cartwright & Cooper, 1995; Farber, 2000).

Lazarus (1966) pointed out that an important factor in the response to stressis the individud’ s
assessment of the stressor and the manner in which he copes with it. He says coping involves acting
directly toward the stressor and dleviating it (includes denid).

Burnout

Burnout is afrequently used term which is often used interchangeably with dress. Thereisno
one single definition for burnout but it appears to be a process beginning with an individud’ s perceived
sress. Friedman (1995) refers to burnout as “unmediated siress’ and saysthat stressin teaching is “the
onset of the burnout process’ (p.281).

Beverly Potter (1995) warnsthat if the symptoms of burnout are ignored the individua may
eventually dread going to work. Further, Potter cautions that the fedlings of burnout are not retricted to
work; they infiltrate all aspects of the person’s life. Schamer & Jackson (1996) found that teacher
burnout often resulted in loss of idedlism, energy, and purpose” (p.30). They attribute burnout to “socid
and inditutiond pressures on teachers’ and the changes in their role.
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Workplace Stress

Across the country in al types of occupations people are working longer than ever and with less
job security. The nature of work is rapidly changing and now, perhaps more than ever before, job
stress poses a threat to the hedlth of workers. Exposure to stressful working conditions can produce
negative effects on the body (stress) and that this Stressis considered a contributor to a broad variety of
hedlth problems from the common cold to cancer (Lowe & Northcott, 1987; Cooper & Travers, 1996;
Eysenke, 1996; Farazher, 1996).

We now know that stress, particularly in the workplace, wreaks havoc on the circulatory system
and can contribute to a heart attack or worse (Phillips, 1982; Rice, 1992; Rest, 1996; Cartwright &
Cooper, 1997). Usudly, a person reacts to and handles a Situation and his or her body returnsto
norma with few gde effects. What often occurs in the workplace, however, is naither afight nor flight.
Instead, depending on how the individua perceives the situation and how well he/she copes, the body
may Stay in astate of elevated arousa keeping blood pressure high and heart rate elevated. Individuas
may be left feding week, helpless, demordized, and in some cases dso feding responsible and culpable
(Meichenbaum & Fitzpatrick, 1982).

Workplace stressis dso costly. Stress results in hedlth insurance outlays, burnout, absenteeism,
reduced productivity, costly mistakes in the office and on the shop floor, poor morde, high employee
turnover, as wdl as family, acohol and drug-related problems (Love & Northcott, 1987; Dedrick &
Raschke, 1990; Shea, 1992; Rest, 1996). Workplace stress and related illnesses costs the Canadian
economy an estimated $5 billion ayear (Canadian Mental Hedlth, 1999). .

A study on workplace hedth, for The Centre of Hedlth Promotion (Warren, 1994) found that
the most common causes of workplace stress were unreasonable deadlines, conflicts with other people,
no feedback on performance, unclear duties, and lack of control.

The Canadian Centre for Occupational Hedth & Safety agreed. They stated that workplace
dress “isthe harmful physica and emotiona responses that can happen when there is conflict between
job demands on the employee and the amount of control an employee has over meeting these demands’
(2000). Warren (1994) also found a strong correlation between workplace stress and the hedlth of the
worker. He posited that increased workplace stress can deny individuals the opportunity to redize
optimum hedith.

Teacher Stress

“1 have never worked in acoal mine, or auranium mine, or in aherring trawler; but I know from experience
that working in abank from 9:15 to 5:30, and once in four weeks the whole of Saturday, with two weeks holidays a
year, was arest cure compared to teaching in aschool” (Eliot, 1950).

Teacher stress has been of concern for many years.(Kyriacou and Sutdliffe, 1976; Kdly and
Berthelsen, 1995). In 1977 Hunter wrote “air traffic control, surgery and teaching are probably three of
the most potentialy stressful occupationsin the world...in them people are responsible for functioning in
learned patterns yet must also possess on-thar-fet, high-speed thinking and decision-making skillsto
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handle the unexpected situations triggered by variance of humans and the caprice of nature’ ( p.122).

Like Selye (1974), Hiebert (1985) and Blase (1986), Kryiacou and Sutcliffe (1978a) favour a
physiologicd (interactive) modd of sress. Within an interactive modd, change precipitates an
imba ance between the individua and the environment, necessitating adjustments to bring the relationship
back into harmony. Thisinteractive mode portrays a clear picture of how gressinvades an individud’s
body and is easily understood by lay persons. The teacher may fed unable to cope with the demands
made of him and fear fallure or these demands may be at variance with hisher higher order needs
(needs for sdlf-actudisation).

The concept of stress gppraisal has been studied in conjunction with interactive models.
Kyriacou and Sutcliffe (1978g) initidly believed that how ateacher assesses the demands made upon
him was dependent upon his or her persond characteristics and his’her perception of the demands.
However, further research (1978b) with 257 teachersin 16 schools convinced them that the
demographic characteritics (sex, qudifications, age, length of teaching experience, and position held at
school) had little to do with stress gppraisal. They found though, that personality characteristics might be
adeterminant and they reported that perception played alarge role. Hiebert (1985) supports thisidea
He reported that the individuad’ s perception of a Stuation rather than the Stuation itsdlf iswhat
determines how stressed that person will fedl. Blase (1986) dso considers an individud’ s perception of
the imbal ance between the demands he/she fed's and hisher ability to cope with those demands as
leading to stress.

Of the 25 teachersin England in Kyriacou's & Sutcliffe s self-report study (1978), 20% described
teaching as very stressful or extremdy stressful. Seventeen symptoms of stress were identified, the most
common being ‘feding exhaugsted’ and ‘frudtrated’. These fedlings of stress were in response to four
particular stressors: pupil misbehaviour, poor working conditions, time pressures, and poor school
character. Similarly, in Hiebert's study of Canadian teachers work overload (or lack of sufficient time)
and student discipline were the most consistently reported stressors.

Relying heavily on the work of Lazarus (1967), Kyriacou and Sutliffe (1978) found that a
teacher’ sindividua characterigtics partly determine the ability to cope with stress. They aso looked at
psychological, physiologica and behavioura responses of teachers and the chronic stress effects that
may lead to coronary heart disease, lowered immune response and/or exhaustion.

In one of the few qudlitative studies on teacher stress Blase (1986) designed the Teacher Stress
Inventory (TSl), an open-ended questionnaire to “collect data from teachers that would encourage free
expression of personal meanings associated with stress’ (p.14). It gives attention to coping strategies
and to how the individua perceived the effectiveness of his coping strategies.

Findly, the TSl was administered to 392 teachers from eementary through senior high school
levels. Datawas anadyzed using grounded theory and congtant-comparative andyds. Ten mgor
categories of perceived sources of sgnificant stress were identified, four of which comprised 83.1% of
the responses: organizational stressors (e.g. lack of time, lack of materiads, excessive paper work, role
overload), students (e.g. behaviour, apathy, absenteeism, poor achievement), administrative problems
(e.g. unclear expectations, lack of support, harassment, poor evauation procedures), and conflict with
colleagues (e.g. lack of cooperation, negative attitude, incompetence or irrespongbility). The other Six
categories were: parentd interference, non-support or gpathy; lack of professond in-servicing and job



insecurity; professond-persona conflict; unredistic and low standard academic programmes and
negative public attitude.

Time was aggnificant factor in severd of the stressors and Blase emphasizes the importance this
playsin al aspects of teacher stress. His study also found a strong correlation between work stress and
negdtive fedingsin teechers. Clearly, the data suggested that dealing with work stressresultsin
consderable anger toward others. Blase strongly encourages attention to the organizationd orientation
of schools which he discerns as * preventing productive teaching and learning” (p.33).

Kely & Berthelsen (1995) voiced concerns similar to Blase (1986) concerning the lack of
quditative research on teacher Sress. They point out that stressin the educationa context has unique
features which warrant a quditative analyss. Their study sought to better understand how societd and
organizational factors affected teachers. The period towards the end of aterm was chosen because
their review of the literature found stress levels were higher at thistime.

The themes that emerged from the work of Kelly and Berthelsen (1995) were very smilar to
Blase' s (1986) findings. Time pressures again emerged as the mgjor stressor. Students, parents, inter-
persond relationships, the increasing number of nonteaching tasks being designated to teachers were
also reported as stressors. It isinteresting to note that these participants identified concerns about
inclusive dlassrooms and the demands this places on the teecher’ srole. Kdly & Berthdsen, like Blase
(1986), conclude by encouraging a greater focus on school management and organization in order to
provide a more supportive working environment for teachers.

Kyriacou (1987) defines teacher stress very straightforwardly as “the experience of ateacher of
unpleasant emotions such as tension, frustration, anger, and depression resulting from aspects of his
work as ateacher”. (p.146)

CURRENT CONTEXT OF TEACHING IN NEWFOUNDLAND

In 1991 a public survey showed that 79% of the Newfoundland population were in favour of a
non-denominational school system. In 1992 Our Children Our Future (Government of Newfoundland
and Labrador, 1992), areport on the state of education in Newfoundland, conducted by The Roya
Commission on Education, was published and many changes occurred as aresult. The three existing
denominationa educational councils were dissolved and the 27 denominationa boards were reduced to
10 publicly elected, regiona boards. This entire restructuring process has caused considerable stress for
parents, students, teachers and administrators (Doyle, 1999). The resulting reductions in school board
personnel has caused downloading of respongbilities to school administrators and in turn to teachers
where the domino effect has perhaps been felt the hardest (Noseworthy, 2002). Their workload has
increased such thet many teachers find it unacceptable. Teachers' roles have expanded and changed
dramaticaly (Jackson, 2001b). They are expected to attend meetings and in-service, complete report
writing, perform adminigrative tasks and continue professond development, out of school hours when
planning and preparation aso need to be done. An aready hectic working day has been extended to the
degree that “many teachers take sick leave due to stress associated with workload” (F. Andrews,
quoted in Jackson, 20014).

Many smdl schools have closed and larger amalgamated schools have been formed. Teachers

were reassgned to new schools and thus had to uproot their families and move to another community or
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become a ‘weekend parent’ because the commuting distance to their newly assgned school was so
great (persona anecdotes, bi-annua genera meeting, NLTA, April 1999). The threat of such changes,
which are il continuing, “may be causng greater sress than the actua change itsalf” (Hillier, 1999). At
the same time, teacher dlocations have continued to decrease over the past 15 yearsresulting in larger
Student-teacher retios.

The economic and geographical conditions in Newfoundland have created particular chalenges
for teachers. In recent years the closure of the cod fishery and the threat of further reductionsin other
aress of the fishery has meant that the populations of rurd communities have decreased dragticdly as
families move to urban centres or to centra Canada. Teachers fear redundancy and/or relocation yet
again (personal anecdotes, bi-annua generd meeting, NLTA, April 1999). Teachers are working with
sudents whose parents have lost their life-work and are now living on the poverty line and students who
face alife other than the traditiond way of living they had expected and are confused and worried about
their own futures. Some report that they are trying to ded with socid issuesin the classroom that they
fed ill-equipped to ded with and that they often fed more like social workers than teachers (personal
conversations with teachers). These socid pressures coupled with pressures from the education system
cause day-to-day demands on teachers, increasing the pressure and the workload. Teacherstry to
adapt to and keep up with the changes but many find it increasingly more difficult (persond
communication).

Economic recession has meant there are fewer resources available in the classroom. It is
common for schools to lack paper, art supplies, textbooks etc. Economic changes have resulted in
mgor organizationd changes and while many schools rdished the idea of greater autonomy they have
been hindered by inadequate financia resources. Finances often dominate school management decisions
and the end result is that teachers are being asked to do ‘more with less .

Although the number of teachers seeking assistance for stress under the Employee Assstance
programme (EAP) of the Newfoundland and Labrador Teachers Association (NLTA) is confidentid,
concerns have been voiced that it is a serious problem and that the number of teachers seeking help for
dressisescdating (Hillier, 1999). Burry & Bonndl (1992) noted that job and persond stress and
burnout were the most frequently identified problems affecting teachers (22-25%) who requested
employee assstance from NLTA. Emotiona and menta hedlth problems were cited by 19-23% of
teachers who took advantage of EAP services. Burry and Bonnd|l noted that the mgjority of teachers
requesting assistance for stress-related problems a that time had teaching experience from 11-20 years.

Recent conversations with teachers who are just beginning their professiond careers (2-5 years)
indicate many are off on stressleave.

The stuation across Canadais smilar. [liness linked to stress was cited by amost 50% of
gpproximately 800 teachers on disability leave in Ontario in the year 2000, and in Manitobait is
estimated that stress leave for teachers had increased by 40% in the past 5 years (Fine, 2001). The
problem of stress appearsto be as great in this province as elsewhere. In arecent report (Jackson,
2001a) in The Telegram, NLTA president Fred Andrews said “the school system should find away to
ded with large class Sze and disruptive students’.  Further, he noted that many teachers are taking sick
leave due to stress caused by heavy workload and having to ded with these disruptive students.



RESEARCH METHODOLOGY

Overview
“Qualitative research is pragmatic, interpretive and grounded in the living experience of people” Marshall
and Rossman (1999).

A qudlitative approach could help frame the issue of teacher stress and burnout and assessit in
its complicated entirety. Interviewing iswell suited to quditative research. In the current study the
interview was used to learn about the participant’ s experiences as ateacher, particularly with respect to
sress, and to provide an opportunity for the interviewer to understand what it means for this person to
be a teacher.

Conducting interviews dlows us to understand stress and burnout from the teacher’s
perspective. The teachers were be able to have exchanges with the interviewer, to tak, to darify, to
explain their points from their own perspectives. These experiences astold to the interviewer became
collaborative as the evidence was explored.

Data Collection
Selecting Participants:

Every attempt was made to include high school teachers from rural and urban schoolsto
ensure experiences of the broad population were included. Those beyond 20 km. of an urban area were
consgdered rurd. Age, certification leve, years of teaching experience, and subjects taught were taken
into consideration when selecting the teachers to be interviewed.

Personal conversations with others who have carried out interviews for grounded theory
suggest that twenty to twenty-five teacher participants should be sufficient. Eventudly a point of
saturation will be reached and further interviews will not add anything to what has aready been learned
about the topic.

To dert teachers about the study a short article on the proposed research was submitted to the
NLTA Bulletin that asked high school teachers to contact the first author if they were interested in
participating. The study was aso publicized through the media, both radio and newspaper. Based on
the interest in the earlier research (Y ounghusband, 2000) it was felt there would be no difficulty in
identifying possible participants.

This study was agpproved by the Health Sciences Research Ethics Board (Ingtitutional Research
Board), Memorid Universty. Written consent was obtained from al participants.

Telephone or e-mail contact was made with those individuas who indicated interest in
volunteering for the research and the study was explained. Thisinitia contact was important to: establish
arapport and leve of trust for the interview process; decide on the location for future meetings, ensure
adequate time was planned for travel so that interviews would be on time; determine whether the
individua was truly interested and that he or she fully understood the nature of the study; provide an
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opportunity to review in person the consent forms and al other aspects of the study so thet at the
interview he or she would fully understand; determine whether the individua volunteering was
gppropriate for the sudy; establish a suitable time and Site for the interview; and record basic data about
each possible participant. (Adapted from Seidman, 1991).

Each participant filled out a demographic data form.
Interviews
Practice Interview:

Prior to interviewing participants, interviewing technique was practiced with two teacher-friends.
This ensured that during the interviews questions were posed without too frequently interrupting the flow
of the narrative. This process was also useful because it often derted the interviewer to the way her
persondity affected the interviewing (Seidman, 1991; Glesner & Peshkin, 1992).

Bracketing Interview:

Bracketing is a process of becoming aware of one's own persona values and preconceptions
and then setting them aside in order to see the Situation from a new perspective (Hutchinson, 1988).
Hutchinson believes that bracketing is vitd to field research and further suggests that the researcher keep
areflective journd to continualy be aware of and bracket hisown vadues. A bracketing interview
sengitizes researchers (or interviewers) to any requests we might make of our participants during the
interviews or in later interpretation (Polio, Henley & Thompson 1997). The researcher became the
participant in thisinterview: ateacher friend was theinterviewer. This process helped gain indgght into
what it islike to be interviewed about stress and brought the interviewer more in tune with any persond
assumptions about this phenomenon.

General Structure of Interviews:

Questions were guided toward the main question of interest. Participants were dlowed to
develop their responses as independently as possible. The interview was used to learn about the
participant’s lived experiences as ateacher, and to provide an opportunity for the interviewer to
understand what it means for this person to be ateacher. Experiences of stress were explored as well
as, and in reference to, relationships with colleagues, administrators, students, parents, and the board
office. Participants were asked to reconstruct some particularly bad days or periods of time when stress
was recognized.

Always mindful of the fundamenta question motivating this research, open-ended questions
were posed as close as possible to the lived experiences of stress. The interviewer attempted to
continually guide the questionsto the level of concrete experience, being attentive to key points which
needed to be developed. Questions were designed with stress asthe focd point, to explore thisissue in
great depth and to uncover arich and detailed description of ateacher’s experience of stress. Piloting
these questions ensured that they were well designed.

Thefirgt author’ s many years of working within the education system, both as ateacher and a
school counsdllor provided a good understanding of the school scene. Understanding both the issues
and the vocabulary provided a certain comfort level for both the participants and the interviewer.

Reflective questions provided an opportunity for the participants to make intellectua and
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emotional connections between his or her work and other aspects of their life. The factorsin their lives
which combined to result in life asit isin the present were explored. Goodson (1992) posits that lived
experiences and background help to shape the teacher’ s perspective of teaching.

Thelnterview:

Anin-depth interview of approximately 90 minutes duration was conducted with each
participant. Each interview was recorded by audio tape which was then transcribed. The main question
to be answered was. What are your experiences of stressin the workplace?

Dimensions of their experiences were explored firgt, usng open ended questions, not in any particular
order but with more persona questions being asked after rapport and trust was established:

1.What motivated you to become a teacher?

2 What do you like about teaching?

3. How do you define stress?

4. How have you experienced dtress...prior to teaching, during your teaching career, e sewhere?
5. What are you earliest memories of stressin your teaching career? What was the cause? How
were you affected?

6. What isit like for you to fed stressed?

7. How has your school addressed this topic?

8. How has your school board addressed this topic?

9. How do you think NLTA approaches this topic?

10. How have you tried to dleviate stress in your life? How well did this work?

11. How does stress at school affect the rest of your life?

12. What are some of your concerns about stress?

13. What would make teaching better for you?

14. Who are your support systems?

15. What would be some of your concernsif either your administration or your colleagues knew
you are stressed?

16. If they do know, what has been their response?

17. What fedingsin relation to stress do you experience most of the time?

18. Estimate the amount of time off you have taken because of dress.

19. Have you ever taken medica leave for stress? If so, how much?

20. What do you think about the qudity of your lifein generd?

During the interview participants were asked “Can you tell me as much as possible about your
experiences as a teacher - from your firg year until the present, reflecting on your experiences of stress
and how it has affected you, what it meansto you”? Participants were asked to reconstruct some
particularly bad days or periods of time when stress was recognized. The self-reflection was painful for
some participants and required empathy and concern on the part of the researcher.
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Later, participants were provided with a summary of the taped interview and given timeto
review and reflect upon that materid. They were given an opportunity to add further information, to
elaborate on any statement or to clarify anidea. It was again made clear to the participants that they
had the right to withdraw from the study a any time during the interview(s).

Data Analysis.

Grounded theory is the approach chosen to usein this study. Rigorous coding procedures
(Strauss & Corbin, 1990) guide the andysis to develop atheory based on interpretations of the data.
This provides an in-depth understanding of teacher stress and a framework for action, a means of
developing drategies to help aleviate the problem.

All steps of the research process are recorded. Theinterviews are accurately transcribed and
thoroughly documented aong with reflections about the interview or the data gathering experiences
(memoing). Interviews are compared with interviews, key issues are noted (note-teking). Datais
compared to data. Categories (themes) are identified and coded and notes are written (memoing). Data
collection, note taking, coding, theoretical sampling and memoing take place smultaneoudy. Memoing
isgiven high priority (Dick, 2001; Kirby & McKenna, 1989; Strauss & Corbin, 1990) because these
memos provide arecord of theory development and are kept “ orderly, progressive, systematic, and
eadly retrievable for sorting and cross referencing” as suggested by Strauss & Corbin (1990),(p.200).

RESULTS

To date, fifteen high school teachers have been interviewed. The results of the coding
procedures are beginning to reflect theoretical categories that explain how the participants conceptualize
sressin the workplace. The analysisis beginning to reved that the evolving role of the teecher is
overwheming, forcing them to execute duties for which they are untrained, such as counsdlling students.
Re-structuring and dramétic curriculum modifications are dso emerging as sources of stress so that
change appearsto be amgor category for further exploration. A second category identified is the
culture of negativity in which teacherswork. A third istheimpact of workplace stress on the
teacher him/hersdf and his or her family. The stigma of stress and the association it has with menta
illnessis gpparent in dl the interviews. Not surprisingly, work overload and student behaviour are
emerging categories and findly, agenerd feding of disillusonment with this career is pervasive.
Consgently through al of these categoriesisthelack of administrative support. While most teachers
redize that adminigtrators have their own stressorsiit is clear that administrators, principas and vice-
principas, are not as understanding or supportive as teachers would like. They aso become a source of
stress for teachers.

Change

Teachersin the sudy spoke of the huge systemic changes they experienced. These have lead to
greater levels of uncertainty and job insecurity, as well as tremendous changesin curriculum. Whatever
the virtues, such far-reaching changes have been a source of stress. Teachers have been expected to
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assmilate proposed changes, modify ther current practices and eva uate the success of these
modifications without being fully in-serviced. The resources to implement curriculum change have not
been forthcoming.

The curriculum has changed. The adminigtration has changed. | think it dl started when
the whole teaching environment changed, the amagamating of the boards changed... |
mean dl that changed and it was kind of downloaded upon teachers, upon schooals,
upon adminigtration and it filtered down | think, mostly to the classrooms. Y ou know,
new programmes came in without alot of follow-up, with hardly any PD (professond
development).

| think an awful lot of therest of it is changes that they are making in the curriculum,
methods, integration (of students), and they just al seem to come at once...It dl just
seemsto rall in on top of me.

Negative Culture

Teachers often appear to be working in a negative culture. The recent systemic upheava has
taxed them emationdly and physically. The increasing requests on their time for duties other than
teaching cause them to be angry and cynica about expectations which they see as unredigtic and
impossible. They express frudration at having to “play the game’, pretending that dl iswell within the
system when dearly, it isnot. Relationships with colleagues and adminigtration are often strained adding
further to the negativity.

It'svery sad. So, | don't like that aspect of it. It's very negative in those terms. And |
don't like the fact that it's very two-faced, I've got to say. And | have trouble
expressing that to staff members who | want to be co-workers with.

You' re going to find out then when you actudly get in the sysem thet dl the

things you want to do will ether be shot down because you'll be told you can't
do it or there aren’t enough resources to do it. And you will be told enough
times, “No, no, no, cannot do, cannot do.” In other words, you will be told
everything negative and yet you are supposed to tell sudents everything

about them is positive.

Sometimes you just felt that there wasn't enough positive rapport in the staff room.
| would find that the staff room was a place that | wanted to avoid because | just
didn’t need to have more negativity. And | think that negetivity in the staff room
isone of the ways that some teachers vent but it getsto be a pretty unhedthy
environment and you don’t need to do that.
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The Stigma of Stress

In the schools, there seems to be an idea that stressis a Sign of weakness. If a person wanted
to, he or she could contrdl it. Stressis talked about in the staff room in ajoking manner or in “hush
hush” tones between close colleagues. Rarely is it addressed in a aff meeting and more rarely at in-
sarvice. Even when teachers admit the job is stressful they hesitate to acknowledge their own stress.
And when ateacher is off on stress leave it gppears colleagues do not know how to react. Whether or
not to send flowers or even a card has caused dissension in some staff rooms.

No, in the 19 yearsthat I’ ve been teaching | have never had any in-service or dong the

lines of how to handle stress...It' s like Stress is something that people don’t want to let

other people know that they’ re stressed because that might let people know that they

areweek... Likeyou might let your close colleagues know how you're fedling but you

wouldn't let the adminigtration know.

The impression came across that if you had stress you were weaker. And there sabig
taboo about it and | think that's why people don’t mention how siressed they are really
feding because it’'s seen as shameful and that you' ve not completed your job asyou
should have done. And in my own case, | would never like to have admitted at one time
that | was stressed at that time. It's taken me ayear and a hdf to have come to terms
with the fact that, my God, ...yes, I'm stressed you know.

Disllusonment

A feding of disllusonment permeates many of the interviews. The ideglism with which these
teachers began their careers has been eroded and redlity has set in as they find themsdvesiill-equipped
to ded with the difficultiesthey face. With dl the roles they must take on thereislittle time to actualy
teach. They are further disillusioned by the lack of respect from students and parents and the generd
lack of support for their endeavoursto indill an enthusasm for learning in their sudents. There existsa
generd feding among them that they lack the contral to change their Stuation.

I’'m totaly disappointed...I’m amost ready to give up the ghost in many ways.

Just felt unable to function, completely, and got to the point where | fet that everything |
ever believed in had just been taken away from me.

Asaclassroom teacher | wasredly disillusoned...and | fet that | was not in an effective
position any more.

When theinterviewer said “It sounds to me like you must fed very disllusoned with this career that
you've chosen,” the interviewee replied:

Totdly...how odd isit in the Masters programme that I’ m in and they will congantly tell
you, chalenge the system, you know, be athinker, be a doer, be alearner...but yet
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when you get out there in the system...the atitude i, nothing will ever change...I’m not
only disillusoned but disgusted.

Work Overload

Work plays a predominant role in the lives of these teachers and exerts adecisive influence on
their well-being and their level of stress. Increasingly large classes lead to a greater workload both within
the classroom and after school hours in preparation and assessment. Inclusion and Pathways require
more lesson planning and more detailed and lengthy assessment. The number of parent-teacher
meetings has increased dramatically. The pace of the school day is unrdenting; teachers are always on.
Recess and lunch time supervision cuts deegply into the few minutes that should be provided for lunch
and some relaxation so the workload aso affects egting habits and generd well being.

Totaly overwhedming. And | think, you know, you St there and you' ve got three or four
piles of stuff and sometimesit’sjust, where do | start and how will | get it finished?...So
there never seems to be enough hoursin the day.

I’'m not just saying that it’s time consuming but it'sadmost impossble.

| said Oh my God, where are you going...| mean physicaly, wheream | going to get the
timeto do it...trying to juggle...you know, trying to juggle...that’ swhat’ s redly (sgh)
redly affecting mein many ways. Like, an | going to be able to get this done?

Impact of Workplace Stress

The impact of workplace stress is far reaching and teachers struggled emotiondly as they related
their experiences. Severd cried asthey taked to me. The amount of work they have to fit into their day
and the amount they have to take home a night intrudesinto their persond life. The juggling required to
cope with the responsgibilities on both fronts is stressful for them. These teachers report little persona
time for themsdves, fedings of guilt for reduced time with their families, and marriage srain. They
atribute emotiona and physica problems and generd ill hedth to the Stressthey are feding a work.
They describe themsdlves as anxious, restless, agitated, unmotivated, drained, as having headaches,
insomnia, ssomach cramps and depression.

All'I can cdl them is panic attacks or anxiety attacks...only aweek ago where it was 4
o' clock, 4:30 in the morning, | woke up and | thought, Oh my Jesus, I’'m not going to
get the work done and there is no way I’m going to accomplish it...I started out the year
likethis- dry heaves, thiskind of thing, that kind of panic and | don't like the feding.

| don’'t know, stressis, the fact that there has been hours each night outside of the
school day which takes away from your socid life, time with your family and...I don't
know if it safair point to make, but I’ ve often thought about it. Six years ago actudly |
went through a separation and divorce and when | look back at it | actudly believe that
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part of the reasons that happened was because of the amount of time | was putting into
my teaching job which kept me away from my wife and my daughter.

| just don't think I'm healthy as aresult of it...It makes me very unsafeif | leave school
after afrudrating day. Unsafein terms of my mind is not where it should be - on the
road. That's# 1. I’'m antsy then with my own kids...I"ll smoke my head off...and it
makes me fdl into trgpsthat | don’'t want to bein. I’ d rather go home and suck a half
dozen beer to cool down.

Emoationaly drained or sometimes after arough day you...likeit's on your mind for al
that day, that night and maybe even the next day. Wondering if the way you
gpproached or you did it right...or is this going to be like this now every day for the rest
of the year. It obvioudy makes you wonder what the next day is going to be
like...gpprehengve, anxious sometimes, |’ ve often had arough day and even the next
morning get up to go to work next day and you don’t have an gppetite, you don't have
any breskfast before you go, butterfliesin your somach, sick to your somach, not
knowing how the day is going to go.

And of course thefird thing that goes out of my lifeis my exercise routine, you
know...no longer go down to the gym so extra pounds is the problem. But time wise,
thereis no time for one s self and it's just being pulled gpart in dl directions and fitting in
wherever...there was no persond time, none whatsoever, none.

Student Behaviour

Student behaviour is cited by every teacher as a source of stress and aneed is expressed for
stronger measures to ded with disruptive sudents. Large classes of students with varying capabilities
are difficult to manage. Teachers are expected to keep up with curriculum demands while experiencing
problems from all aspects of student behaviour. They are subjected to verba and physical aggression
from students quite often without the support of parents or adminigration for discipline. They related of
threats to harm and assault. Besides the physical and verba abuse, there are dso the unmotivated
students, those who do not value education, are antagonistic towards teachers and other students and
who strongly resst any atemptsto involve them in classsoom studies. The teachersfed thereisan
increasing threat of violence and thus, afeding of vulnerability for themselves and their non-violent
students.

You fed that you're forever fighting to keep control in the classroom rather than trying
to concentrate on what you're trying to teach. And | find that very sressful.

Within the dlassroom itsdlf it' s disruptive behaviour. Thereis nothing, nothing in the
system to ded with children who are adults (laugh), you know, with disruptive
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behaviour, nothing at al. There is no comeback, there’'s no way you can just take them
out and throw them out, there is nothing; you have to ded with it congtantly, we' re not
even given training on how to help...you know, conflict management with teenagers. |
never had a single course on that and | don’t know whether the more recent courses
alow for that but most people | have taked to have never had any training in the ...and
we re dedling with children who are extremey volatile and in alarge number of cases
are on drugs and drinking and we have little comeback.

So it becomes abattle. So, there' sthat stress, there' sthat stress of usualy deding with
the same person each day. | try not to lose my cool. It’'s the stress of deding with that
(behaviour)...it'sjust the hasde of dedling...

Lack of Administrative Support

A lack of adminigtrative support permeetes teachers descriptions of their stress. it was
Principas do not acknowledge teachers stress and when it is mentioned as a concern it is given scant
attention and no commitment is ever made to address it. Whether thisis an unwillingness to address this
issue or alack of skillsto do so has not been determined.

Teachers citea generd lack of support but specificaly alack of direction, lack of support to
discipline students who repeatedly misbehaved, and alack of understanding about the teachers
workload. Principas and vice principas continue to make demands of teachers for extra-curricular
events and for adminigtrative duties even when it seems clear (to the teacher) that he or she has more
work than can be reasonably managed. Many teachers voice frustration with their principa’s lack of
involvement in the school stating he/she is rarely seen in the corridors.

School boards are no more supportive than school principas and teachers express the opinion
that adminigrators at thislevel do not understand the redlities at a classroom level. They expect teachers
to work in unhealthy physica environments (leaky roofs, peding paint, drafty windows, dirty,
unattractive classrooms and staff room, and during congtruction with al the noise and dust associated).
These teachersfed there islittle respect from board office and that a message is sent to teachers of how
little they are valued. Again, they fed the same lack of direction that is fdlt at the school levd.

A tota lack of support, atota lack of vison and atotal lack of willingnessto do anything. |
mean the comment that my vice-principa made to me yesterday after

al thisissue (which the interviewee had related) was “hang in there boy; there's

only four weeks I€ft. If you can pull it off ‘il June 05 you'll be O.K.”

And the response | got was “what can we do, our hands aretied.” | didn’t see any
stresson them. Not the kind of sress| was feding.

| have an expectation of people to help me out with al of these issues and stressors.

It never gets responded to in the way that’ s gppropriate to me or satisfactory to me.
And yet they have no problem coming back to me and loading up, not just my work
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day but...you know if | look at the weekend coming up...can you do Skills Canada,
can you do this, can you do that. And I’'m sort of going, wait now, help me out
here folks.

| find the support from administration and from the board levd, it isn't there.
Sometimes you lack direction on where you should go with things. And
sometimes the attitude | guess.

L ove of Teaching

Regardless of the level of stress, every teacher spoke about his’her love of teaching. Teachers
enjoy poditive interaction with their sudents, hel ping and encouraging sudents to learn and the feding
that they have had some impact on the lives of students, enjoy teaching outside the classroom,
opportunities to teach sports, get involved in drama and music or help out with community endeavours.
They find rewards in teaching life skills and witnessing students develop socidly and emationaly aswell
asintellectualy. Over and over they spoke of how rewarding it isto impart their knowledge to a group
of enthusagtic students and to see them enjoy the chalenges and rewards of studying.

Many enjoy the collegid feding of working with others who understand the day-to-day
problems and concerns and the rewards of this career.

I’ simportant that I’ ve been able to touch someone el se' s life...kids can open a book
pretty much and they read it themsdves but it'sto bring it to life; | think that’s important.
Y ou know, the learning aspect. | think when you can do that and you see alittle light
go on un their head...l think that's very important. That'swhat | like about teaching,
that little light thet shinesin ther eyes.

It's a pleasure when you reach the kids sometimes that have nothing going for them and
that gives me the greatest joy.

| like being able to share the knowledge that | have and encourage children to learn. |
like being able to work with young kids...I redly like working with teenagers and helping
them. | like theideathat you are encouraging people to develop their minds.

Despite the love of teaching dl the teachers interviewed have consdered or are considering
leaving the professon. Onetook early retirement due to stress. Unfortunately the availability of
dternative employment in this provinceis low and many fed locked in. Financidly they cannot afford to
lose their pensions and so, weighing the pras and cons, believing they have too much to lose, somewhat
reluctantly they Say.

DISCUSSION
The restructuring of schools and the amagamation of school boards (from 21 to 10) gppearsto
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have had a negative impact and has resulted in ahigher level of stressfor most of these high school
teachers. At the same time curriculum changes and inclusion have compounded what was aready
recognized as a high stress occupation. Although it istoo soon, in this study, to make definite
satements, the changes that teachers have experienced appear to have been overwheming to many.
With the advent of the Atlantic Provinces Education Federation (APEF) the new curriculum is seen by
many asrigid and intrusive in regard to what is being taught and, an impossible task. Teachers speak of
being left out of decison-making and of feding greater pressure to achieve better results. This supports
research on reform and restructuring by Farber (2000) who reported that worn out teachers “ often fed
that no one redlly understands what they are enduring” (p.679). These teachers fed depersonaized and
undervaued when not involved in the decison making process and this is echoed throughout the
interviews. It is stressful for them when the god's of the school seem to be incompatible with their own
professond goals. Teachers who described themselves as once enthusiastic and committed now seem
cynica and burnt out from trying to cope with rgpid changes, many of which they do not believe are
reasonable. They are frugtrated by their lack of control and fed their concerns are not being heard. An
overwhelming sense of powerlessness and isolation permegted the interviews.

Teachers often appear to be working in anegative culture. Although this may not be adirect
cause of dressit seemsto contribute to the whole process. Teacher stressis easily witnessed in the staff
room by al participants and they report moraleto below. Low morale saps the energy from teachers
(Delaney, 1991, Overland, 2002). The staffroom, as reported by these teachers, is not a pleasant place
to be and especidly on *high stress' days, they avoid it. Their descriptions are Smilar to those of
Vandenberghue' s findings of 1996 when he described the taff room as being a place of competition
and conflict.

Schonfeld (1990a) raises an interesting hypothes's, a cause-effect relaion which is oppostein
direction to what teacher-stress researchers usualy subscribe. He studied 67 teachersin New Y ork
assessing their level of stress and their morale. He found the level of depression to be higher than
average personsin the community and many of the participants expressed dissatisfaction with their job.
He hypothesized that distressed or unhappy teachers create negative school environments and
questioned whether distressed teachers might cause some of the negative € ements of the environment
which are often identified as stressors. But which camefirgt, the negative environment adding to stress or
the stressors adding to the negative environment?

When teachers perceive alack of respect and support from students and the public as awhole
aswdl asalack of support from adminigtration this must surely add to the negative culture in which they
work. Further, thereis a common concern among teachers interviewed that they do not possess either
adequate knowledge or have the training to cater for and meet the needs of specid needs students who
have been placed in their inclusve classrooms. In many cases they have reacted negatively to these
new demands.

For some reason these teachers fear acknowledging their stress. The stigma associated with
dressislearned by omisson in our schools. Only rardly isit addressed in a staff meeting at any school
and when it is mentioned in a gtaff room it isin ajoking manner or in hushed tones. We are uneducated
about stress and teachers often hesitate to seek medical help because they do not recognize the
symptoms and even if they do, they are rluctant to admit it.
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Teachers are cautious of confiding in anyone about their stress for fear of being seen as not able
to cope and thisis considered a mgjor concern for untenured teachers. There is none of the compassion
afforded to a person with a physica allment. Instead, the “ stressed out” teacher is seen asafailure.
Worse - that is exactly how he or shefeds. Perhapsif it were known how many teachers suffer from
work-reated stress then the stigma might be diminished.

These teachers described how effectiveness at work and at home is handicapped by stress; it
impacts their persond lives and thar families. 1t contributes to ateacher’ s inability to cope with the
expectancies and demands of everyday teaching. More education about stressis necessary in order for
teachers to understand the many ways it can affect their hedth.

Stress, particularly workplace stress, wreaks havoc on the circulatory system and can contribute
to heart attack (Phillips, 1982; Rice, 1992; Cartwright & Cooper, 1997). Job related back pain,
headaches, depression, heart disease and burnout are on the rise (National Ingtitute for Occupationa
Hedth and Safety, 1999). Stressis thought to lower our immune system and has increasingly been
associated with hedlth issues ranging from the common cold, herpes, cancer and AIDS (Rosch, 1997).
Exhaustion, depression, estrangement from work, aienation, reduced productivity and low morae have
been associated with workplace stress (Dworkin et a, 1990; Long, B. 1995). The teachersinterviewed
thus far suffer from an array of hedth concerns. The lack of persond time results in poor emotiona
hedlth, guilt because they fed neglectful of their families and resentment that they must often choose
work over family and sdif.

Friedman (2000) found that when teachersfed ineffective they also begin to fed inadequate in
their job and they lose confidence that they can make any difference professiondly. Asteachersinthis
study related their experiences a picture of the discrepancies between their professiona expectations
and redlity began to emerge. They aredisiliusioned. .

They had dreams of teaching and sharing their knowledge but instead these teachers are faced
with amyriad of rolesfor which they are unprepared and unqudified. Diminishing school resources and
support services combined with an expectation of society to take on more responsibilities but does not
respect their profession has left teachers feding undervalued and ineffective.

Kathleen Blake (1999) described a multitude of dutiesin her ever-changing role as a teacher.
Ontop of teaching she ligted fighting the war on drugs and sexudly transmitted diseases, offering
advice, writing letters of recommendation for employment and scholarships, advancing her certification
a her own expense and on her own time, Sponsoring a ports team, collecting data and maintaining
records to support and document progress, incorporating technology into learning and monitoring al
web stes for appropriateness, being on the dert for abuse, communicating with parents by letter and
phone and after school hours attending committee, faculty and parent meetings.

Rosch (1997) stated that occupational pressures are the leading cause of stress for adults.
Work plays a predominant role in the lives of these teachers and exerts adecisive influence on their
wedl-being and their level of stress. Throughout the interviews they speak about the stress of their work
and only rarely mention stress a home except when it is caused by work.

When teachers without the proper training are asked to develop new policies and teach children
with specid needsin an inclusive classroom without the necessary resources greeter workloads result.
In generd, teachers do not fed they possess adequate knowledge to meet the needs of the specia needs
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child. The excessve demands to attend meetings, write reports and take on adminigtrative tasks must
often be performed out of school hours when planning and preparation aso need to be done. This
extended role has | eft teachers attempting to fit even moreinto their dready hectic day leaving lessand
lesstime for any persond life and little in the way of afeding of fulfilment.

The frudtration of an unmanagesable and unrelenting wor kload was heard in al the interviews,
not just in the teachers words but in their voices and in their body language. “Impossible’” seemed to
capture the feding.

Their experiencesregarding wor k overload support the earlier research of Kyriacou & Sutliffe
(19784); Hiebert (1985); Blase (1986) and Bertoch et a (1989) who favour an interactive model of
sress. Such amodd views stress as being perceived as an imba ance between the demands on an
individua and that individua’s ahility to cope with those demands. The teachersin this study fed unable
to cope with the demands of their work which they percelve as being impossible. Thereisalack of fit
between the environmenta demands and their persond abilities and resources.

Student behaviour haslong been associated with teacher stress (Milstein & Golaszewski,
1985; Blase, 1986; Friedman, 1995). Milstein & Golaszewski reported that student behaviour was
cited by teachers asthe main source of stress and burnout in their work. Blase found a number of sub-
categories of student behaviour that were stressors for teachers: student discipline, student apathy, low
student achievement, and student absences. Thus far this study has not noted student absences asa
source of stress but the other three sub-categories are present. Friedman (1995) noted that student
disrespect (to their peers and to their teachers) was a source of stress and this was particularly so for
femdeteachers. Ma e teachers were more affected by inattentiveness. Interestingly, he found that
femal e teachers had a more humanistic orientation while mae teachers tended to be more custodia and
thusfar, these high school teachers concur.

Whether Newfoundland students have become more violent in recent years has not been
determined nor will this sudy address that question. It is interesting though that when teachers spoke of
behaviour it was quite often with regards to violence or the fear of violence.

Clearly, the teachers interviewed thus far are dl dedicated and want to be good teachers. They
take greet joy and pride in educeating their sudents, in influencing their lives. They ill professalove of
teaching; thisin spite of the many stressors they face every day.

Thisresearch isawork in progress. More high school teachers will be interviewed before a
theory of stressin their workplace is constructed or implications are consdered. However, it is clear
that teacher stressis a multi-dimensiona problem and that there is no Smple solution to the problem.

SUMMARY

Although we have known for some time that our teachersin Newfoundland suffer from low
morae and ahigh level of stress we have essentidly ignored their despair. With only fifteen interviews of
high school teachers completed it can be seen that these teachers, al with high expectations of
achievement, are now digpirited and disillusoned. They suffer, physicadly and emotiondly, from avariety
of sress-related problems. They gppear to be worn down by the cumulative effects of dealing with
Stuations they perceive to be beyond their control.

Perhapsiinitidly, the reward of feding that they are doing something very worthwhile and
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important sustains ateacher. Ultimately, despite dl their work and effort to do an outstanding job,
without sufficient positive feedback from adminigtration, parents and sudents they fed let down and
demordized. Their hopes of making a difference in the lives of their sudents have not materiaized and

they no longer fed effective.
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